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Within higher education, students’ ability to contribute to the design of teaching content, courses, or
curricula is frequently werlooked, but recent attention has emphasised the need to partner with students in the
co-production of teaching and learning (Hgadeal., 2014; MercesMapstoneet al., 2017). This presentation
outlines our experiences of a studentfggaftnership project to re-design a major biomedical capstone course.

BIOM3200: Biomedical Science is an ungiexduate capstone course for students studying Biomedical
Science at the Umérsity of Queensland, and is taken yern450 students each yedihe course has not been
well reviewed by students in pvous years, with most perceiving the content to be iraaleto their &pected
graduate careersoTaddress this issue, our project aimed to engage student partners in the re-design of the
capstone course to impm@ the student experience for future cohorts.

In April 2018, five dudent partners were recruited to participate in the course re-design: three Biomedical
Science Honours students, who hadvjanesly completed BIOM3200; a Biotechnology Honours student; and a
fourth year Bachelor of Medicine, Bachelor of §eny student. Drawing on Cook-Sather and colleagues
construction of Students as Partners (SAP), emphasis was placed on establishing "a oadakeciptocal
process through which all participants/éahe opportunity to contribute equalBithough not necessarily in the
same ways, to curricular or pedagogical conceptualization, decision-making, implementagstigation, or
analysis" (Cook-Sather2014). Consequentlythe student partners and $tabllaboratvely set the project
parameters and allocated tasks. Thilired collectvely brainstorming the course assessment, resources and
activities, and then jointly compiling or @#oping these components.

As a result of this partnership a significant number of resources (36) wespee including:
assessment tasks; criteria sheets; how-to-guides; submission templates; case scenarios; and on-line lectures. T
student partners were able to gain tangible skills and understanding in project management, teaching pedagog
resource procurement andvdiepment, and team work. In addition, four of the student partners chose to tutor
into the course this yeaFhe staf also found working with the student partners to bearding, as the students
were able to dra on both their disciplinary knowledge and their experiences of learning to collaksbyrati
develop assessment and resources thauld/ enable future cohorts toJeaa msitive learning &perience.
Although, staff acknowledged some difficulties managing studentfstghamics, these were outweighed by the
benefits of working with student partners.

In summary both the student partners and si@dévdoped an appreciation of thelue of working in
partnership to re-design curricula. The student-gpaftnership had clear benefits for the student partnerg, staf
and future student cohorts.
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